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Continuing professional development (CPD) is an established feature of all professional work, including that located within the HE sector. This paper will focus on the research-related professional development of social science academics and researchers. It represents a response to well documented shortcomings of much social science research, particularly in relation to incorporating rigour, and, more specifically, theory generation. The cultural psychologist, Valsiner, for example, derides the culture of nontheoreticism that he perceives to be prevalent within his research community (Valsiner, 2001), and similar criticisms have been levelled at other subject research communities, including education and sociology, as well as social science research in general.

Arguing that the shortcomings stem, in part, from the paucity of provision of career-long training in the ‘creative’ elements of research practice, as a contribution towards redressing these shortcomings the paper proposes a researcher development model. Adapted for application to a research context from Hoyle’s (1975) heuristic models of ‘restricted’ and ‘extended’ schoolteacher professionality, the proposed model of ‘extended’ professionality is centred upon the notion of the ‘analytical researcher’, who adopts a reflective, developmental approach to the profession of researching. (The author’s original stipulative definitions of professionality – a concept first introduced into educational studies literature by Hoyle – and of professionalism will be used to explain their relationship to each other and the distinction between them.) The model is focused particularly upon the ‘creative’ elements of research, which include methodological skills which have the potential to enhance individuals’ research capacity and raise the level and standard of their work. It represents a mechanism for counteracting complacent or arrogant misconceptions that initial research training and/or attaining a doctorate constitute adequate qualification for career-long research activity. More specifically, it represents a measure to incorporate more standardisation into researchers’ CPD, and to fill what Gordon (2005, p. 53) identifies as the ‘obvious gap’ of ‘a formal requirement for evidencing the continuing professional development of researchers’

The essence of the proposed CPD model is career-long progression along the researcher professionality continuum towards the ‘extended’ end, in order to foster a pervasive professional research culture of ‘extended’ professionality. The paper will examine the practicalities and policy implications of implementing such a model.
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