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Introduction:

The importance of high quality formative feedback for learning is well-documented (Brockbank & McGill, 1998; Gibbs et al, 2003; Nicol & Macfarlane-Dick, 2004). The present paper describes an evaluation of the implementation of a Faculty-based assessment strategy revised to emphasise its formative function. While there was evidence that the quantity of formative feedback students received had increased after the fact, a better understanding of its quality was needed.
A three-phase project was designed to investigate:

· the range and nature feedback activities practised across the Faculty

· students' experiences of feedback, and how they evaluate its quality

· teachers' views about the characteristics of effective feedback, and how this impacts on the ways in which they design opportunities for formative feedback into programmes and modules

Methods:
Phase One involved eleven group interviews with students from programmes selected to reflect the variety of programmes offered in the Faculty. Phase Two involved four group interviews held with staff. Participants in staff interviews included all willing participants, and they represented a breadth of disciplinary areas in the Faculty. In Phase Three, ten case study modules were selected, again to get a broad representation of type. For each case study module, formal and informal activities and opportunities were identified and described through analysis of module documentation and individual interviews with the module leaders.
Discussion:

The focus of this paper will be on two emergent issues around heterogeneity of students' experience of, and needs for, formative feedback

· the lack of homogeneity in terms of students' aspirations and learning dispositions and, therefore, feedback needs

· the influence of formative feedback on learning and teaching relationships, and vice versa
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